PSYC400: Applied Research in Higher Education
6.0 credit units Fall 2024

Queen’s University On-Campus Delivery

Pre-requisites: Level 3 or above in a PSYC Major, Joint Honours, or Specialization Plan and a GPA
of 3.30 in PSYC.

Instructor: Meghan Norris, PhD (she/her)

Email: meghan.norris@queensu.ca

PSYC100 Coordinator: Jenalee Dymond, B.Ed, B.A.H. (she/her)
Email: psyc100.coord@queensu.ca

Office Hours: Thursdays, 11:30-12:30, or by appointment

Course Description: An introduction to the scholarship and practice of teaching including what
it means to be a scholarly teacher, how pedagogy research informs educational practice, and
how people learn complex information. In addition to readings, critiques and facilitated
discussions, a practicum component will include facilitating weekly tutorials.

NOTE: Students must complete an application and be invited for an interview in the spring to
be eligible for this fall term course. During the fall term, students will be responsible for
facilitating 2-3 PSYC 100 tutorials per week as part of their teaching practicum.

Upon successful completion of PSYC 400, you will be eligible to apply for a paid position as a
TAin PSYC 100B during the winter term.

Land Acknowledgement: To begin, let us acknowledge that Queen’s is situated on traditional
Anishinaabe and Haudenosaunee territory. We harm. To learn more about

nmitment of the Canadian Psychological Association, | encourage you to visit the

ng website:

/cpa.ca/docs/File/Task_Forces/TRC%20Task%20Force%20Report_FINAL.pdf

This is a course focused on learning. If you are interested in learning more about Indigenous
Pedagogies beyond this course (and | hope you are!), the Queen’s Centre for Teaching and
Learning has many resources available: https://www.queensu.ca/ctl/resources/decolonizing-
and-indigenizing


mailto:meghan.norris@queensu.ca
mailto:psyc100.coord@queensu.ca
https://cpa.ca/docs/File/Task_Forces/TRC%20Task%20Force%20Report_FINAL.pdf

Important Notice: As we work collectively to overcome echoes arising out of the Covid-19
pandemic, flexibility will almost certainly be needed, and likely in ways we haven't yet
considered. As a class, | invite you all to keep in frequent and open communication about
challenges (and wins!) with me and/or each other related to class. You are all individual
students and together, as long as we have strong communication, we form a strong team. You
will hear me say it a lot: teamwork makes the dream work! Thanks for being here—we are
going to do some great things!

Please do not come to class if you are feeling ill. We will find a way to video you in if you are
well enough, and this course has flexible desig5im0.9(5im0.90TJ-(.27)Tj0..9(5im0.90TJ-(.)-1(.27)a)-1(t(n i)-1(f )-*



. Identify and describe the principles of effective course design

Teaching Skills

. Demonstrate competency in in-person active teaching strategies

. Evaluate and recommend strategies for improvement to learning sessions for
undergraduate students by actively contributing to the instructional team

Learning/Reflective Skills

. Identify your assumptions about teaching and learning and describe how and why they
have changed over the semester

. Cooperate with, and enhance the learning of, others through active involvement and by
providing constructive feedback to peers in a nonjudgmental manner

Suggested Time Commitment:
Based on the Queen’s Curriculum, this course is expected to take a total of 240 hours (20
hours/week on average). To help break down this time commitment, you will spend
approximately:
2 hours/week facilitating labs
2 hours/week grading
4.5 hours/week in class/TA training.
11.5 hours/week for your own personal study/preparation time. This course is largely
flipped—you’ll have active reading and activities happening outside of class time.

You are encouraged to use weekly study schedule supports (visit SASS for suggestions) that
distribute your study and prep time to avoid ‘cramming’. This way, you will be more likely to
complete the course successfully and remember what you learned longer.

Assessments:
Weekly Reading Responses 5%  DUE Weekly, FRI 9pm before class Tuesday*
Discussion Leader 20% DUE Weekly, FRI 9pm before class Tuesday*

Individual Problem Statement/Proposal 5%  DUE September 27, 2pm
Group Proposal 5%  DUE October 18, 2pm



Please review the marking rubric in detail, and written feedback that you receive. As always,
please connect with Dr. Norris if you have any questions.

Weekly Reading Responses:

Reading thoughtfully is challenging: it takes a lot of sustained effort and attention. Reading
thoughtfully is also exciting: sometimes authors do surprising



Discussion Leader



Typically these are written paragraph-style, and are approximately 2 pages in length, but this is
not required.

Part 1: This is a formative, early version of a teaching philosophy. Teaching philosophies are
personal, yet evidence based, statements about your approach to teaching and learning.

This submission is formative because it will likely change your perspectives as we go throughout
the course. | will give feedback on this document, with the understanding and expectation that
your






have done in this area, and cite it! Approximately 1 paragraph)

e Taking into account what others have done, what gap remains that you want to
address? (Approximately 1 paragraph)

e What might you do to address this gap, and why do you think it would work?
(Approximately 1-2 paragraphs, remember to use evidence!)

Note: the maximum is 3 pages for this assignment, but please do not worry if you are much
shorter. Ideally this will take you about 2 pages :)

In addition to your written proposal, groups must submit a plan for how to develop the
proposal into a formal presentation and pitch (see below). Please “make a copy” of the
following spreadsheet, and download it and fill it in using Excel, submitting it with your
proposal. You are encouraged to fill in meeting notes, but this part is not required:
https://docs.google.com/spreadsheets/d/1WZ75f49X3IVxbvIOvoQOV-

Z FDHC8m3fwIx712YQiFM/edit?usp=sharing

The rubric for your Group Proposal is available in our


https://docs.google.com/spreadsheets/d/1WZ75f49X3lVxbvI0voQ0V-Z_FDHC8m3fwlx712YQiFM/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1WZ75f49X3lVxbvI0voQ0V-Z_FDHC8m3fwlx712YQiFM/edit?usp=sharing

Group Project Presentation/Pitch:

| will be giving groups feedback on their proposals so that you have early feedback. As a group,
you will work to develop and deliver an oral presentation “pitching” your idea (and the “thing”
itself if you choose to make it!) to the class during a group presentation. These “presentation
pitches” are expected to be grounded in evidence, polished, and professional. Remember-you
are presenting in an evidence-based way: substance matters more than marketing gimmicks.






https://sass.queensu.ca/eal/
https://www.queensu.ca/studentwellness/accessibility-services/ventus

To learn more go to: https://www.gueensu.ca/ventus-support/students/visual-guide-ventus-students

Academic Consideration for Students in Extenuating Circumstances

Academic Consideration is a process for the University community to provide a compassionate response
to assist students experiencing unforeseen, short-term extenuating circumstances that may impact or
impede a student’s ability to complete their academics. This may include but is not limited to,



Honesty  Academic communities of integrity advance the quest for truth and knowledge
through intellectual and personal honesty in learning, teaching, research, and service.

Trust Academic communities of integrity both foster and rely upon climates of mutual trust.
Climates of trust encourage and support the free exchange of ideas which in turn allows scholarly
inquiry to reach its fullest potential.

Fairness Academic communities of integrity establish clear and transparent expectations,
standards, and practices to support fairness in the interactions of students, faculty, and
administrators.

Respect Academic communities of integrity value the interactive, cooperative, participatory






Please note: The reading list below may change if circumstances warrant. This is the plan, though! Any
changes will be communicated through onQ announcements and email. An important note: Inclusion in
the reading list does not mean that these works are perfect—at this level of scholarship, we will be

discussing
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What are we
doing here, what
are our
constraints, and
how do people
learn?(spans 2
weeks!)

Norris, M. E., & Smith, S. M. (2024). Applying tactics to develop
strategy: Envisioning the future of higher education. In M. E. Norr|
and S. M. Smith (Eds.), Leading the Way: Envisioning the Future
Higher Education. Kingston, ON: Queen’s University, eCampus
Ontario. Licensed under CC BY 4.0. Retrieved from
https://fecampusontario.pressbooks.pub/futureofhighereducation/q
er/tacticsforstrategy/
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Butler, M. (2024). Financing Canadian colleges and universities in the

21st century. In M. E. Norris and S. M. Smith (Eds.), Leading the
Way: Envisioning the Future of Higher Education. Kingston, ON:

Queen’s University, eCampus Ontario. Licensed under CC BY 4.0

Retrieved from

https://fecampusontario.pressbooks.pub/futureofhighereducation/chapt

er/financingcanadian
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https://doi.org/10.1177/00220574211033256

Karpicke, J. D. (207). Retrievabased learning: A decade of
progress. In J. T. Wixted (EdGognitive psychology of memory, Va
2 of Learning and memory: A comprehensive referéhdd. Byrne,
Series Ed.) (pp. 48314). Oxford: Academic Press.
https://files.eric.ed.gov/fulltext/ED599273.pdf

https://doi.org/10.1037/cap0000290

https://www.learningscientists.org/

Tuovinen, J. E., Sweller, J., Tuovinen, J. E., & Sweller, J. (1999).|A
comparison of cognitive load associated with discovery learning and
worked exampleslournal ofEducational Psychology, 92), 334-
341.https:/Hoi.org/0.1037/00220663.91.2.334
Oppenheimer, D. M. (2008). The secret life of fluency. Trends in
Cognitive Sciences, 12(6), 23741.
https://doi.org/10.1016/j.tics.2008.02.014
W | Innovating in Chew, S. L. (2021). An advance organizer for student learning: ChGReéEST
5 | Higher points and pitfalls in studying. Canadian Pylolgy/Psychologie SPEAKERS-
Education Canadienne, No Pagination Specifidd Pagination Specified. reading
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https://doi.org/10.1016/j.tics.2008.02.014
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http://dx.doi.org/10.1007/s10734-009-9216-y
https://doi.org/10.1080/03075079.2011.565122
https://doi.org/10.3102/00346543069001021



https://doi.org/10.1002/tl.330
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/the-essentiality-of-academic-integrity-in-an-increasingly-disrupted-and-polarized-world/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/the-essentiality-of-academic-integrity-in-an-increasingly-disrupted-and-polarized-world/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/the-essentiality-of-academic-integrity-in-an-increasingly-disrupted-and-polarized-world/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/re-imagining-education-for-an-uncertain-future-can-technology-help-us-become-more-human/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/re-imagining-education-for-an-uncertain-future-can-technology-help-us-become-more-human/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/re-imagining-education-for-an-uncertain-future-can-technology-help-us-become-more-human/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/what-are-large-language-models-made-of/
https://ecampusontario.pressbooks.pub/futureofhighereducation/chapter/what-are-large-language-models-made-of/
https://doi.org/10.3758/BF03193473
https://doi.org/10.1371/journal.pone.0268620

Crouch, C., Fage\. P., Callan, J. P., & Mazur, E. (2004).
Classroom demonstrations: Learning tools or entertainment?
American Journal of Physicg2(6), 835838.
https://doi.org/10.1119/1.1707018
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Walton, G. M., & Cohen, G. L. (2011). A brief soelzlonging
intervention improves academic and health outcomes of minority
studentsScience331(6023), 14471451.
https://doi.org/10.1126/science.1198364
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Restoule, J. P., Mashfefringle, A., Chacaby, M., Smillie, C.,
Brunette, C., & Russel, G. (2013). Supporting successful transitio
postsecondary education for Indigenous students: Lessons from
institutional ethnography in Ontario, Canada. International Indige
Policy Journal, 4(4https://doi.org/10.18584/iip].2013.4.4.4
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Toutain, Christopher (2019). Barriers to Accommodations for

Students with Disabilities in Higher Education: A Literature Review.

Journal of Postsecondary Education and Disab82y(_3), 297
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